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The Research Project 

• Reporting on empirical data from a larger project

• Qualitative, multiple case study 

• 3 cases, each a large Queensland public VET 
provider

• Data collected through narrative interviews with 
managers and VET teachers with advanced skills

• Investigating ‘advanced skills for VET teachers’ and 
how they are developed 



Background 

- Discussion about the quality of VET has reached ‘fever pitch’ (Griffin 

2018, p.7)

- VET teaching quality under the spotlight 

- Work is being undertaken to understand ‘good VET teaching’ and 

essential VET teacher capabilities and behaviours (e.g. Smith & 

Yasukawa, 2017)

- A number of frameworks have been developed 



Frameworks

• JMA Analytics Model of VET Capability Development 
(Mitchell & Ward, 2010)

• The VET Practitioner Capability Framework (IBSA, 2013)

• Professional Standards for Vocational Education and 
Training Practitioners (Queensland College of Teachers, 
2015)

• Educator Capability Framework (TAFE Queensland, 
2016)

• VET Teaching Capability Framework – still in draft (LH 
Martin Institute, 2016)



Skills, knowledge, capabilities 

Atomisation of VET teachers’ work: 

- Systems and compliance (VET and organisational)

- Teaching and assessment (including knowledge of 
the curriculum and content)

- Engagement and collaboration

- Professional knowledge, professional practice

- Professional learning (self development) 

- Skills and knowledge to use technology 



Is good VET teaching more than the sum of these 

parts though? 

‘Teaching and learning at its best is not an entirely 

rational set of processes and cannot be reduced to 

technique or competence’ (Day, 2004, p. 12). 



Exploring alternative, more holistic conceptualisations

• Philosophical, rather than instrumental origins

• That there is an individual quality that good teachers 
bring to the work of teaching.

• The importance of the individual teacher’s personal, 
ethical and moral character and the features that 
stem from this. 



The frameworks are a start, but there is something 

missing 

Yes [I have seen this framework], although I still think there 

are key parts missing.  But it’s a good place to start.  It does 

reflect the majority of values that are important; it’s still not 

focusing enough on student outcomes, as in real 

student…you know, this capability framework: what does this 

look like for the student, the words that you would use to 

describe really, really good teaching and outcomes from 

teaching, it’s lacking.

Nerida (Teacher, Case A) in response to a question about the 

Educator Capability Framework



‘I’m a born teacher.  I love it.  That’s what I’m here for. 

And that’s where all of my passion and dedication goes 

to.  And everything, just decisions in everyday, whatever 

decision needs to be made or whatever happens, it 

always comes back to that outcome for the student.  And 

I think that is a teacher thing that teachers do well if 

they’re passionate about teaching.’

Nerida (Teacher, Case A)

Teaching as ‘all-encompassing’, a ‘passion’, #1 care 

is for the student and responsibility for outcomes 



‘Born to be a teacher’, individual attributes

‘This may seem corny…but I think there has 

to be a natural leaning’

Sanjita (Teacher, Case B)



A natural ability, a relational aspect – nurturing

‘I wasn’t a top student at nursing in my nursing 

school, I was actually the very opposite.  I had to be 

pushed through.  But for some reason when I left I 

discovered that I had this ability to teach in the 

wards, to show and to tell and then to nurture 

people to actually do and to follow.  And then I just 

got really confident’. 

Kassandra (Teacher, Case C)



Engaging, building relationships 

‘I’ve a bit of a theory that [as a teacher with 

advanced skills] you are naturally good with 

students and people anyway.  So I feel like I 

came with, sort of, well developed interpersonal 

skills, communication skills, people skills, 

empathy’

Josie (Teacher, Case A)



A deep connection and understanding 

‘I think the major thing is, I can actually sit 

with a student for just five or 10 minutes, 

and really identify how that student learns.  

And pin point it.  And gear my lesson to 

specifically get the best out of that student 

in the shortest space of time.  I think that’s 

the difference’. 

Louise (Teacher, Case A)



Engagement, enthusiasm, commitment

‘I think it’s more it’s about modelling 

professionalism and modelling genuine 

enthusiasm for the job that I do.  I genuinely 

enjoy teaching.  I genuinely want to engage 

people.  I genuinely want them to learn and 

then go and get a good job.’

Jocelyn (Teacher, Case C)



Responsibility and commitment 

‘Well I think that goes back, it is a desire 

and commitment to actually, you know, 

you’ve got to have the desire to do it.  

You’ve got to have the commitment to be 

able to do it.’  

Jocelyn (teacher, Case C)



Teaching as a ‘calling’, a ‘vocation’

‘I guess you can say, it is kind of a calling, not 

just a profession’

Jon (Teacher, Case B)



Teaching as a vocation

‘I think you have to have other 

dimensions to your life.  But I would say 

that it is a vocation for me. And that is 

basically what I am.’

Alan (Teacher, Case B)



Existing frameworks

• Generally don’t reflect the moral, personal, 

ethical aspects



Alternatives 

• Noddings - Teaching as a relational practice –
based upon care and trust (2003)

• Hansen – teaching as a ‘vocation’ more than 
fulfilling a set of discrete requirements (1995)

• Van Manen – ‘tactful’ sensitivity and 
interpersonal skills (1991)

• Greene – ‘authentic’ and ‘intelligent’ decision-
making (1973)



‘The moral, social and personal dimensions of 

teaching, and the recognition of the importance of 

these dimensions, survive in the expressions of 

praxis that come from those who have day to day 

responsibility for their students’

(Brennan Kemmis & Green, 2013, p. 118)



Difficult to articulate, but important to find the language

‘...the moral qualities of a person or of a situation 

seem to float on the ether. They are part of the 

atmosphere.  They are intuited before they are 

articulated’ (Jackson 1992, p.43)


