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Abstracts listed in order of author surname 

 

Changes in the funding of vocational education and the effects. 

Gerald Burke, Adjunct Professor Faculty of Education Monash University; Honorary (Principal Fellow) L H Martin 
Institute Graduate School of Education University of Melbourne 

This paper outlines changes in the funding of vocational education and considers the effects on quality, quantity, equity 
and effectiveness. It draws on research studies, official reports, and estimates by Burke (2018) of changes in funding and 
in student numbers and their graphical presentation.  

The main changes in government funding were in total funds and in the share allocated to private providers. Real total 
funding and funding rates per hour of training fluctuated but are lower now than early this century. In contrast, outlays on 
schools and higher education are considerably higher.  

The Increase in public funding to private providers occurred in several main stages: User Choice of provider for employers 
of apprentices and trainees from the late 1990s; entitlement schemes, initiated in Victoria in 2009 (Mackenzie, 2015); and 
VET FEE-HELP mainly 2013 to 2016 (Saccaro & Hall 2018). Also, private providers were major recipients of fees from 
international students whose numbers surged 2005 to 2010 when a wide range of qualifications provided easy access to 
permanent migration (Baird, 2010). 

The shift in funding towards private providers and the growth in international students were associated with poor quality 
provision and sometimes fraud, largely by for-profit providers. The large contraction especially 2012 to 2015 in TAFEs’ 
student numbers and in funding per hour affected their quality. Policies introduced to address quality include restrictions 
to visas for international students, tighter contracts of training, improved regulation and recently more support for public 
providers. However, it is not evident that the decline in total funding has stopped. 

The quantity of students in vocational education fell in recent years. Participation rates fell including for young persons 
and some equity groups. The expansion of higher education compensated to a degree though it is a much small provider 
for equity groups than vocational education. Indicators of effectiveness of vocational education include student 
satisfaction which held up, employer satisfaction, which declined, and labour market outcomes which declined but are 
affected by changes in the labour market. 

• Based on the analysis support is given to a number of proposals including:  

• National oversight of tertiary education and its funding 

• External assessment for the award of qualifications 

• Alternatives to training packages  

 

 ‘Leave no One Behind’. The case to re/enact a national equity policy agenda in and for Vocational Education & Training 
(VET in Australia. 

Elaine Butler, Consultant & Independent Researcher 

Australia is a signatory to the 2015 Sustainable Development Goals (SDGs) that provide a framework complete with 17 
Goals, 169 targets and 232 indicators (54 of which are gender specific) for the world to address poverty through an 
approach of sustainability and inclusion – leaving no one behind - the 2030 Agenda for Sustainable Development (Agenda 
2030). This Agenda in its entirety is applicable nationally here in Australia, as well as globally.  

Sustainable Development Goal 4 focuses on education, with the overarching aim to: ‘ensure inclusive and equitable 
quality education and promote lifelong learning opportunities for all’.  Similar to SDG5 (‘achieve gender equality and 
empower all women & girls’) that is recognised as a cross cutting SDG, education and in particular SDG 4 is also 
acknowledged as being fundamental for the achievement all other goals, with specific mention in goals on growth, 
employment and health. This then positions VET as a key component of Agenda 2030. 

Central to Agenda 2030 is the commitment to ensure that ‘no one is left behind’; that no goal is considered met unless 
met for all.  This entails national anti-discrimination policy agendas with a focus on intersectionality that will actively seek 
to prioritise and fast track actions that go beyond a ‘trickle down’ agenda to reduce inequalities among both individuals 
(vertical) and groups (horizontal) marginalised through discrimination, geography, governance, socio-economic status 
&/or shocks and fragility.   

This paper locates contemporary Australian VET policy and practice in its broader web of international & regional (Asia 
Pacific) Agenda 2030 obligations. My research suggests that being a signatory to the transformational Agenda 2030 offers 
the potential for progressive policy work and associated research opportunities, However, despite the opportunities, it 
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would appear that there is little apparent national interest, activity and even less research investigating linkages between 
the SDGs and VET in Australia.   

This presentation will consider the background and implications of the ‘leave no one behind’ agenda for Australian VET, 
including research and policy work. How might Australia move towards an inclusive framework for VET and what might 
such a framework look like?  It seeks to redress the enduring reticence around equity issues in Australian VET policy & 
practices with some suggestions for engagement. 

The research approach informing this paper is based on wide ranging desk-based literature reviews, surveys, fieldwork, 
seminars and invitational attendance at regional meetings and events. 

 

Issues, practices and insights: A content analysis of the International Journal of Training Research, 2003-2017. 

Berwyn Clayton, Victoria University and Roger Harris, University of South Australia 

For many professionals, the academic journal serves as a means of communicating research findings, sharing new 
knowledge and encouraging debate on issues in the discipline. First published in the mid-1980s as the Journal of TAFE 
Research and Development and then the Australian and New Zealand Journal of Vocational Education Research in the 
1990s, the third iteration of the publication commenced in 2003 at the International Journal of Training Research, the 
peer-reviewed journal of AVETRA.  In the 15-year period to the end of 2017, 37 issues (197 articles) on research into 
technical and vocational education and training in Australia and internationally have been published. As current editors, 
we considered it timely to examine the journal’s content since its transformation in 2003. This paper reports on the first 
stage of a study which aims to determine trends in authorship and institutional affiliation, classify articles in terms of 
research design and methodological characteristics, and in the second stage, highlight trends and key themes that have 
emerged over the 15 years of publication. 

Content analysis is deemed to be the most appropriate research method to review the articles. Content analysis is defined 
as a systematic, replicable technique for condensing many words into fewer content categories based on specific coding 
rules (Mayring, 2014). Importantly, both quantitative and qualitative approaches can be used (Elo & Kyngäs, 2008). The 
coding strategies used by Hutchinson and Lovell (2004) in their content analyses of higher education journals and 
replicated and extended by Wells, Kolek, Williams and Saunders (2015) have informed the authors’ approach to article 
analysis including methodological assessment of article type, design used, broad design type, data collection 
methods/sources and types of statistical analysis together with demographic data  on author gender, number of authors 
per article, author location and institutional affiliation.  Early findings indicate a slight preference for qualitative and mixed 
methods over quantitative research approaches and an emphasis upon interviews and focus groups as the main means of 
collecting data. Analysis of patterns in authorship reveals females represent just over half of all contributors, a high 
proportion of authors are affiliated with universities, there is a strong trend towards multiple authorship, and there has 
also been a significant lift in contributions from overseas, justifying the international focus in the journal title.  

The International Journal of Training Research is a voice for VET and for the VET research community within Australia and 
beyond. The major contribution the journal can make is to assist in building the status and credibility of research 
undertaken in the sector, to highlight international initiatives in TVET and to reflect shifts in local policy and practice in the 
field. Having a better understanding of the voices advocating for VET through the IJTR is key to growing the reach of the 
journal and the research upon which it reports. 

 

Text Analytics: Investigating duplication in units of competency. 

Dr Alexander Ferry, Mr Paul Edwards, Mr Michael Wyndham and Dr Simon Stratton, Australian Government 
Department of Education and Training. 

Units of competency (‘units’) form the basis of VET skill sets and qualifications. There are currently over 17,000 units with 
a currently unknown degree of overlap and duplication. The Council of Australian Governments Industry and Skills Council 
(CISC) has agreed to reforms that remove obsolete and superfluous units and create units to be shared by multiple 
sectors. Currently, duplication can only be detected by individuals working with the units: members of  Industry Reference 
Committees, consultants and the like. Machine learning (ML) appears to offer a sound solution to meet these latter 
reforms, however its use for VET research has been limited. The Department of Education and Training (‘the department’) 
has successfully trialled the use of text analytics and ML in this area. Testing of the department’s ML tool indicates that 
the scope, accuracy and efficiency in identifying duplicates are significantly improved compared to manual processes. 
When tested against current practices ML identified and meaningfully grouped 37% more units. The department will 
outline the machine learning technique used, including its collaborative development and assessment of efficacy with 
Skills Service Organisations. 
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VET Teacher Learning at Work: Morning tea as a communicative learning space. 

Susanne Francisco and David Boud 

VET teachers in Australia often begin teaching with little or no qualifications related to education (Wheelahan, 2010). 
Much of their initial learning to become a teacher takes place ‘on the job’ in their teaching workplace. Certain 
arrangements in the workplace support the learning of VET teachers (Francisco, 2017). One of these arrangements is 
interaction with teaching colleagues over a regular morning tea or smoko. This paper addresses the research question: 
What workplace arrangements support teacher learning through regular semi-formal events such as morning tea with 
colleagues? The paper argues that certain arrangements are more likely to enable the opening up of a communicative 
learning space for teachers during such shared events.  

The paper draws on data from a broader qualitative, longitudinal research study undertaken over two years across a 
number of TAFE campuses about how VET teachers learn to become teachers.  It focuses on the two cases in teaching 
departments where daily morning teas were held, as well as two others where morning and/or afternoon teas were held 
occasionally. Data involved teacher interviews and researcher field notes. The theory of practice architectures was used to 
frame the research and to analyse the data (Kemmis et al., 2014; Mahon et al, 2017).  

The findings from this research have practical implications for teaching areas and for VET organisations more broadly. The 
paper identifies the physical, systemic, and social arrangements that resulted in a sustained pattern of shared morning 
teas; and which led in the development of a communicative learning space (Sjolie, Francisco & Langelotz, 2018).  

 

How VCAL teachers interact with core skills and literacy and numeracy based compliance systems in a TAFE institute. 

Liam Frost-Camilleri, Federation University 

This research, undertaken as a master’s qualification, examined how Vocational Certificate of Applied Learning (VCAL) 
teachers address the ‘literacy crisis’ in a compliance driven Technical and Further Education (TAFE) system. VCAL provides 
a hands on alternative to the Victorian Certificate of Education (VCE), offering a practical and work-related experience for 
students. The participants in this study teach a variety of levels and classes in VCAL, including literacy, numeracy, work 
related and personal development skills across Foundation, Intermediate and Senior levels. The participants teach 
students predominately from lower-socio-economic backgrounds who have struggled to engage with their education. The 
research examined what impact the literacy crisis is having in VCAL classrooms, what pedagogical positions are being used 
and, how effective these positions have been. 

This mixed methods study explored the discourse developed by VCAL teachers and the strategies they employed to give 
credible description and meaning to their experiences. Surveys were given to 11 VCAL teachers employed at TAFE, with 
five subsequent semi-structured interviews. Given the small scale of this research, care should be taken when generalising 
to all TAFE institutes that offer a VCAL course. 

Findings suggest that while there is some acceptance of a wider literacy crisis and acknowledgement of the literacy and 
numeracy issues in their classroom, these teachers did not link the crisis to their classrooms. Most strategies used by the 
participants highlighted the complexity of literacy and numeracy acquisition, with many approaches considered 
ineffective. The participants displayed passive resistance toward literacy and numeracy based compliance requirements 
even though they completed a range of compliance tasks (pre-testing; ensuring students are not enrolled into courses 
they cannot complete and; using the Australian Core Skills Framework (ACSF) which is a document that describes the 
performance of students over 5 core skill areas). The participants appeared to devalue the importance of these processes 
to lessen the impact on their core business of teaching. Much of this resistance was due to the protective nature of the 
teachers and their desire to build confidence in their students through motivation.  

This research has implications concerning the importance teachers place on literacy and numeracy compliance systems 
and how compliance guidelines could be better utilised to improve pedagogical approaches to provide a better system for 
teachers and students. This small study calls for further work to identify how compliance bodies could increase and 
respond to feedback from teachers at the coalface. The need to develop a unified response among all stakeholders is a key 
implication of this research. 

 

 

 

 

 

 



5 
 

Teacher preparation for the Australian VET system. 

Peter Jansen, Jennifer Archer, Barry McKnight, University of Newcastle 

Researchers have raised concerns about the adequacy of the current Certificate IV in Training and Assessment as 
preparation for teaching/training in the Australian VET system (for example, Clayton et al., 2010; Smith et al., 2018; 
Wheelahan & Moodie, 2011). This paper reports on a series of interviews on this topic. 

Semi-structured interviews (face-to-face and via phone, plus a small number of written responses) were conducted with 
the following groups: VET teachers/trainers (n=85), representatives of employers and industry (n=15), and experts in 
Australian VET (n=10).  A semi-structured interview format was used:  formal interview with an interview schedule, but 
providing opportunities to follow paths not covered by the schedule. Interviewees provided additional information that 
produced a broader understanding of the topic. All interviews were transcribed and analysed for emerging themes. 

Some major themes about the adequacy of the Certificate IV emerged across the three groups (especially the 
teachers/trainers and VET experts groups).  Teachers/trainers need: more classroom management skills; exposure to 
psychological theories of learning; more skills in preparing lessons; pedagogical skills suitable for VET; skills in 
accommodating learners of different ages and backgrounds; mentoring by experienced teachers; skills in developing 
learning resources; opportunities to meet with industry representatives to maintain ‘currency’; help in unpacking training 
packages; and more skills in designing assessment tasks. 

 

The future of apprenticeship systems in advanced manufacturing: two Australian case studies. 

Damian Oliver, University of Technology Sydney, Phil Toner, University of Sydney and Keiko Yasukawa, University of 
Technology Sydney 

While references to advanced technologies, STEM, artificial intelligence and robotics are pervasive in public discourses 
about the needs of Australia’s economic future, less is debated about the role of VET, and in particular the role of the 
apprenticeship system in this future (see for example, Education Council, 2018). The European Foundation for the 
Improvement of Living and Working Conditions (Eurofound) funded an international project in 2017-2018 to investigate 
‘best practice’ in apprenticeship systems in advanced manufacturing. This paper reports on two Australian case studies 
that the authors contributed to this project. After undertaking a comprehensive environmental scan of the state of 
apprenticeships in manufacturing in Australia (Oliver, 2018), two contrasting case studies involving in-depth interviews 
with company representatives, apprentices and other stakeholders were undertaken: the first of a higher apprenticeship 
program developed  by a German manufacturer in partnership with an Australian higher education institution in 
Melbourne (8 interviews in total), and the second of a small-to medium, Australian owned company in the Hunter region 
in NSW (5 interviews). The case studies each illustrate distinctive ‘best practice’ features, one strongly focused on its 
advanced technologies and engineering knowledge, and the other on, flexible processes and skills development (AMGC, 
2016; Willox, 2014). Developing higher level technology and engineering knowledge with access to advanced technologies 
featured strongly in the apprenticeship program with the German company. In the second case study, access to advanced 
technologies in the workplace was limited, however, the organisational processes and culture enabled fast and flexible 
responses to changing demands, affording development of broad skill sets among the apprentices. Another feature of the 
second company was its commitment to growing and retaining skills within the region through their networks with 
schools, VET providers, and other companies. The case studies can inform debates and the future of ‘best practice’ 
manufacturing apprenticeships in Australia. 

 

Is the sum of the parts equal to the whole? Alternatives for a more holistic conceptualisation of the ‘good’ VET teacher.  

Teressa Schmidt, Associate Vice Chancellor (Sunshine Coast Region) and Director of Learning and Teaching (VET) 
CQUniversity 

VET teaching quality is an important and prominent topic of contemporary VET discourse.  In response to the issue, there 
has been considerable work undertaken to understand the essential capabilities and behaviours of ‘good’ VET teachers, 
accompanied by an equally admirable effort to produce a comprehensive list or framework to articulate these qualities 
(see for example, LH Martin Institute, 2016).  This paper will report on empirical data from a larger qualitative project 
which used a multiple case study methodology to investigate advanced skills for VET teachers and how they are 
developed.  Three cases were analysed, each a large public VET provider in Queensland, and data to develop the case 
reports collected through narrative interviews with managers and teachers from each organisation. Data obtained while 
exploring the way that VET managers and VET teachers understand advanced skills suggests that while there is certainly 
value in distilling VET teachers’ work to produce a comprehensive framework of their capabilities, an alternative, more 
holistic view of ‘good’ VET teaching might also be considered; one which recognises the importance of the individual 
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teacher’s personal, ethical and moral character and the features that stem from this.  These characteristics underpin the 
subtle ‘moral, social and personal dimensions’ of teaching identified by Brennan Kemmis and Green (2013, p. 118), and 
echoed by others such as (for example) Noddings (2012), Hansen (2001) and Greene (1973).  It proposes that developing 
the language necessary to conceptualise and describe a more ‘holistic’ view which places the being of the teacher at its 
core may complement the existing frameworks to provide an even more insightful and comprehensive understanding of 
‘good’ VET teaching, which may in turn help to inform strategies for the education and development of VET teachers to 
ensure quality teaching into the future.  

 

Does training provider type make a difference? Findings from the National Student Outcomes Survey. 

Gitta Siekmann & Pip Granfield, NCVER, National Research      

Over the last two decades the vocational education and training (VET) market in Australia has been incrementally opened 
to competition. Various initiatives and policy reforms, such as user choice and the recent National Partnerships Agreement 
on Skills Reform, as well as VET regulation, have impacted on the number and diversity of training providers. Recent work 
has looked at inputs and throughputs of the system such as provider size and enrolment size by provider type and training 
packages. Less is known, though, about the relationship between provider type and learner-specific outcomes such as 
employment and further study of VET students.  

With the expansion of the National Student Outcomes Survey in 2016 to cover all vocational education and training 
irrespective of funding type, the data are now available to examine the influence of training provider type on VET student 
outcomes. Here, provider type refers to TAFE, private training provider, university and community education provider. 
There is considerable interest by training providers and policy makers to further investigate the relationship between type 
of provider, reasons for training, type of training (subjects only or qualifications), and the resulting outcomes of these 
factors. 

This presentation provides an opportunity to better understand the role training providers play today in the type of 
students they attract and the outcomes of their training.  It discusses the findings of a project which looks at the 
differences and commonalities between provider types in terms of learner profiles, employment and further study 
outcomes, satisfaction indicators and training-to-job relevance, with a focus on differences between ‘subject-only’ and 
qualification completions: 

• Provider types differ in their student and course profiles which need to be considered when interpreting student 
outcomes 

• Among other factors, previous employment status, enrolment type and fields of education were different among 
providers 

• As such, employment and further study outcomes varied as well 

• Satisfaction ratings were uniform and very high, raising questions on questionnaire design and survey bias 

Training providers and state governments are likely to have interest in this work as it allows for actual training outcomes 
to be compared against training plans and stipulated training outcomes.  

 

Applied research: One way to reimagine the VET sector. 

Linda Simon, Charles Sturt University and AVETRA Executive  

The time has come to reimagine the tertiary education landscape, and to ensure that the VET sector is able to offer 
students and industry the capabilities they need, encapsulated by the Committee for Economic Development of Australia 
(CEDA) as the four Cs: creativity, critical thinking, collaboration and communication. 

An increased applied research capacity within VET is one way to impart the four Cs, build innovative practices and enable 
VET institutions to work more closely with industry, the community and the higher education sector.  Applied research, as 
explored in this paper, is part of a research continuum but specific to the VET sector with its focus on solving real-world 
problems both in industry and in VET practice, and its ability to impact upon VET pedagogy. 

The research undertaken by Beddie and Simon for NCVER focuses on the links between innovation and VET applied 
research. It suggests that VET applied research may be the missing link in terms of innovation in Australia, and outlines 
examples of successful practices and ways of embedding applied research in the sector.  It builds on research around 
innovation and applied research in VET undertaken by Toner, Mitchell and Williams, amongst others, and grounds the 
conclusions in the Federal Government’s overall innovation, science and research system. The three reports developed for 
NCVER were based on extensive literature searches both here and overseas, and semi-structured interviews with a range 
of stakeholders both inside and outside VET.  The resultant reports provide both a framework for understanding and 
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describing applied research in the VET sector, and suggestions to develop institutional capacity and VET educator 
capability.  

The paper will explore the findings of the research and the proposals to support RTOs, employers, educators, students and 
policy makers in not only naming and claiming current work, but in building a research culture with industry engagement 
in VET. 

 

An analysis of current apprenticeship activity in the G20 countries. 

Erica Smith & Jackie Tuck 

Apprenticeship is recognised worldwide as an important institution for building skills for individuals, companies and 
nations, as well as providing good quality employment or a pathway to good quality employment.  This paper analyses 
data from a 2017 survey of the social partners in the G20 countries, including Australia, about progress against the ten 
Actions on Apprenticeship agreed by the G20 member states in 2016. The study was funded by the Geneva office of the 
International Labour organization. While other international comparisons of apprenticeships have been carried out, this is 
the most systematic to date and involves the most purposeful selection of countries. The G20 includes less-developed as 
well as well-developed countries, thus providing instances of activities with wide applicability. 

The authors analysed the data from the three sets of social partners – governments, trade union organizations, and 
employer organizations. A 70% overall response rate was achieved from the 19 countries, with a response from at least 
one of the social partners in each. This paper sets out to analyse the levels of activity for each of the ten Actions, 
developing a ‘scorecard’ for actions prioritised by governments, and another scorecard for the other social partners. The 
major policy directions are identified, as well as the major gaps in policy provision. Detailed accounts of initiatives were 
provided by many of the respondents, and a selection of the most relevant for Australia are presented. The findings have 
implications for policy development in Australia, and also for training providers, employers, intermediary organisations 
and peak bodies.  

 

The research and scholarship continuum: Examples of practice from William Angliss Institute. 

Melanie Williams, Karon Hepner, Liz Lotter, Leonie Lockstone-Binney, Dale Lyman, Raymond Ashman & Martin 
Zgraggen 

This paper presents examples of applied research from teaching staff at William Angliss Institute. The examples represent 

the continuum of possibilities from scholarly practice, through research based scholarly practice, to applied research into a 

discipline area. 

The project ‘An indigenous journey’ is an example of scholarly practice, which investigated the process of providing 

tourism and hospitality qualifications through a traineeship for indigenous learners in a remote location, Ayers Rock 

Resort, in the Northern Territory.  The program, which commenced in 2011, has trained Indigenous people from the local 

area but also from further afield. A project on blended learning in VET used a literature view on blended learning to 

underpin an investigation into William Angliss’s hospitality teaching at its Sydney campus. The ‘dry aged mutton’ project 

partnered with a university in Melbourne to develop and test dry aged mutton as a restaurant and home cooking menu 

item that could provide an additional market to farmers. The project used a design thinking methodology. 
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AVETRA Research Forum: Program 

New VET Research Perspectives: Issues, practices, insights 
Friday 26th October, Canberra Institute of Technology, Reid Campus, 37 Constitution Avenue, Canberra. 

Room 4, Function Centre – Level 2, Building K on Constitution Avenue, follow ‘CIT Restaurant’ sign 
 

Time Presentation name and presenter/s 

9.00-9.15 Coffee on arrival and registration 

9:15 - 9:45 Introduction – Welcome from Robin Shreeve, President of AVETRA.  

Opening remarks from Suzi Hewlett, Group Manager, Australian Dept. of Education and Training; and 
Paula McKenry, Executive Director, Education and Training Services, Canberra Institute of Technology.  

9:45 - 10:25 Does training provider type make a difference? Findings from the National Student Outcomes Survey. 

Gitta Siekmann & Pip Granfield, NCVER 

10:25 - 10:30 Change over 

10:30 - 11:10 Text Analytics: Investigating duplication 
in units of competency. (Room 3) 

Alex Ferry, Paul Edwards, Michael 
Wyndham & Simon Stratton 

Changes in the funding of vocational education and the 
effects. (Room 4) 

Gerald Burke 

 

11:10-11:30 Morning tea 
11:30 - 12:10  ‘Leave no One Behind’:  The case to 

re/enact a national equity policy agenda 
in and for Vocational Education & 
Training (VET) in Australia. (Room 3) 

Elaine Butler 

VET teachers and teaching symposium (i) (Room 4) 

Is the sum of the parts equal to the whole? Alternatives 
for a more holistic conceptualisation of the ‘good’ VET 
teacher.  

Teressa Schmidt  

Teacher preparation for the Australian VET system. 
Peter Jansen, Jennifer Archer & Barry McKnight 

12:10 - 12:15 Change over 

12:15 - 12:55  Issues, practices and insights: A content 
analysis of the ‘International Journal of 
Training Research’,2003-2017. (Room 3) 

Berwyn Clayton & Roger Harris 
 

VET teachers and teaching symposium (ii) (Room 4) 

VET teacher learning at work: Morning tea as a 
communicative learning space. 
Susanne Francisco & David Boud 

How VCAL teachers interact with core skills and 
compliance in a VET institute. 
Liam Frost-Camilleri 

12:55 - 1:55 Lunch 
1:55 - 2:35 An analysis of current apprenticeship 

activity in the G20 countries. (Room 3) 

Erica Smith & Jackie Tuck  

Applied research: One way to reimagine the VET sector. 
(Room 4) 

Linda Simon 

 Change over 

2:40 - 3:20  The future of apprenticeship systems in 
advanced manufacturing. (Room 3) 

Damian Oliver, Phil Toner & Keiko 
Yasukawa 

 

The research and scholarship continuum: Examples of 
practice from William Angliss Institute. (Room 4) 

Melanie Williams, Karon Hepner, Liz Lotter, Leonie 
Lockstone-Binney, Dale Lyman, Raymond Ashman & 
Martin Zgraggen  

3:20 - 3:50 Table discussions 
3:50 - 4:25 Panel: How can and should research improve VET policy and practice?  

 Jenny Lambert, Australian Chamber of Commerce & Industry; Gerald Burke, Monash University; Andre 
Diez de Aux, TAFE Directors Australia; Paula McKenry, Canberra Institute of Technology; Kelly Fisher, 

Branch Manager, VET Market Information, Australian  Department of Education and Training. 

 


