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Abstract

The Hong Kong senior secondary school system remily involved in a major reform process.
The reform process involves expanding access dadraf a broader range of curriculum choices
for students including options for vocational ediima. This is a major challenge in a society where
there is an emphasis on examination based acad&odes and where vocational education is
assigned a low status. This paper explores thatnies of CCC Kung Lee College, an independent
high school in Hong Kong, in introducing work-badedrning as part of the new reforms to senior
schooling. The College in partnership with the @&for Lifelong learning Research and
Developments at the Hong Kong Institute of Educasiaccessfully applied for a Quality Education
Fund to implement vocational education programsigisvork-based learning in hospitality and
tourism, IT and business studies. This paper,rde=sthe processes of introducing a work-based
learning program. It explores the key challengemtrbducing vocational education into a
secondary school in Hong Kong.

Introduction: Reforming Senior Secondary Schoolingn Hong Kong

This paper discusses the implementation of worketidearning in the new Hong Kong Secondary
School Curriculum (NSS) and documents outcomelk@ptacement of 23 fifteen year old students
in an industrial setting as part of their schoaligthe context of Hong Kong schooling this is a
new program developed with funding from the Hongngagovernment and was designed and

implemented by an independent secondary school, K&@1Q Lee College.



The implementation of this new program providesrderesting perspective on the acceptance and

importance of vocational education in senior scimgplin Hong Kong and also some of the

challenges in ahead reforming the curriculum ared rthture of the student experience in senior

secondary schools in Hong Kong. The status andiposig of vocational education is undergoing

some considerable changes as a consequence dighgireg nature of the Hong Kong economy.

The Hong Kong economy is currently undergoing aditeon from being a mass-producer of low

valued and cut-priced goods that uses a poorlgeadqilow paid, low-level skills workforce into one

that is centred on high-skills service industriesréspond to a knowledge-based global market

(Adamson and Morris, 2000; Cheung and Wong, 2006).

These economic changes have also challenged thailprg elitist model of secondary school

curriculum which, to date have been based on namowons of disciplines and examination

performance for university entry as the prime foaus learning. This new environment and

imperatives have created demand for a more egattanodel of curriculum based on an integrated

and progressive mode of conceptualizing valued kedge and learning (Morris, 2003). The

educational reforms proposed by the Hong Kong gowent have sought to move secondary

schooling away from a traditionally closed systetharacterized by the curricular transfer of

existing knowledge and culture, to a more openesystirected to equipping learners with the skills

and commitments with which to work effectively in saciety characterized by change and

contingency (Bagnall, 1999).

Recognizing that the prevailing academic curricuigrfailing to prepare the majority of secondary
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students for a both satisfying and productive ilfeontemporary society, a number of educational

reforms are being attempted at this level. A curgiority in these reforms is the embedding of

vocational education in the NSS curriculum — in then of ‘Applied Learning’ (ApL), (Cheung

and Wong, 2006; Education and Manpower Bureau, RQ0Q&der the new Senior Secondary School

Curriculum, ApL is included as elective study fétvetnew Hong Kong Diploma of Secondary

Education (HKDSE) being introduced from 2009-10isTts because ApL does not have work

placements. Trials of ApL curriculum and its preers have been continuing since 2003 using

partnerships between secondary schools and teviagtional institutions, principally those which

are members of the Federation for Continuing Edoican Tertiary Institutions.

ApL is important in introducing the vocational edtion into the educational experiences of

students at secondary school level. However, limged in its impact and scope and CCC Kung

Lee College has an important role in broadeningstt@pe and of what is available to students.

Many students find themselves excluded and maigatdhifrom schooling as a consequence of the

traditional exam based curriculum oriented towandssersity study that dominates Hong Kong

schooling. Many students found the orientation tolsacademic study a disincentive to participate

in schooling as the curriculum is almost exclugnaifected to university entrance. Also there is an

absence of career advice does not assist studegtsiate pathways to employment. The need for

alternative forms of learning and curriculum thaborote alternative pathways and career

development is more urgent because the governnasntdpped the number of available university

places. There is a pressing need to reduce theaiseawchry practices of traditional academic



curriculum and introduce elements to senior scingothat prepare students for the workplace

learning and provide them with experiences thatagagwith their needs and promote a sense of

well being and achievement.

Introducing work-based learning into senior secondey schooling in Hong Kong

This paper describes and documents a project exhtiWork-based Learning in the New Senior

Secondary Curriculum: Procedures and GuidelinesHartnerships, Curriculum and Assessnient

This project directly responded to the policy chesdesigned to reform secondary education as has

been commonly known as work-based learning (WBIhe Thief objective of the project was to

implement WBL in the program at CCC Kung Lee Cadlefhe immediate goal of the project was

to support students participating in a pilot of iwiased learning involving a placement in selected

industries. The longer-term goal, though — andgbal that primarily informs the project was to

develop, test and refine an approach to, and do&keland procedures for, developing and

managing WBL projects at senior secondary (SS) ieydong Kong.

The partners in the project were CCC Kung Lee @elland the Centre for Lifelong Learning

Research and Development (CLLRD) of Hong Kong tatiof Education (HKIEd) and the project

was funded by a large 2 year grant from the Hongg<Quality Education Fund in 2009. The

CLLRD was involved in the project as an evaluatgartner and as an advisor in implementing

WBL.

CCC Kung Lee College has strong background in vacak education and career-related education,

which identified it as an important institution gmomoting and launching ApL in the NSS. CCC
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Kung Lee College is subsidized by the Governmemleurthe Direct Subsidy Scheme (DSS) and

has conducted a range of work and career relatagrgms as a part of its portfolio. The College

gained its Accredited Post-Secondary College stat@ctober 2003 and in the same year, its first

“Higher Diploma in Logistics and Business Practipesgram” was successfully accredited by the

Hong Kong Council for Accreditation of Academic aNdcational Qualifications (HKCAAVQ,

then the HKCAA). In 2007, two newly establishedldipa program —Diploma in Hospitality and

Tourism Managemehand “Diploma in Business and Information Technologyas successfully

accredited by the HKCAAVQ at Level Three.

In 2009, seven programs including three certifigategrams (Certificate in Tourism, Certificate in

Art and Design, Certificate in Business), and 4aiim programs (Diploma in Business, Diploma

in Information Technology, Diploma in Hospitalitpé Tourism Management, and Diploma in Art

and Design) were successfully accredited at Lewa and Three respectively by HKCAAVQ. The

College offers career-oriented programs with speai@ons in these programs, as well as offering

the Hong Kong Certificate of Education ExaminatigtK CEE) curriculum. The College also

operates post-S5 vocational education and traipmograms up to Diploma level (QF 3). The

relationship between the programs and age levelsagemented in figure 1.



Figure 1: CCC Kung Lee Programs and the Qualificati  ons (2009 — 2012).
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The College had organized a Workplace Attachmeogfam (WAP) for its Certificate and Diploma
students since 2005. Over 356 students have baeadin local companies and large corporations
such as Muiji, Fortress, Harbor Plaza and Hotel dftlis.As a consequence of an invitation from
Breakthrough Ltd., CCC Kung Lee College joined apaatner in the offering of a one-year

full-time Modern Apprenticeship Program (MAP), whiwas sponsored by Sun Hung Kai Property

Limited (SHK) (for 2 cohorts in 2006-2007 and 202008).
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The College pioneered the project in conjunctiothwBamberg Institute for Chinese Students

(BICS) in Germany having five registered studemtssocational education & training programs

travel to Bamberg, State of Bavaria, Germany int&aper 2007 (2007- 2008) and in September

2008 (2008-2009) for a six-month apprenticeshiggpm (SMAG). The merging of the six-month

apprenticeship program in Germany with the Diplopragrams allows the students to have

opportunities to receive and experience vocatidrahing in another country. These students’

internship experiences in Germany were awarded “Diploma in Hospitality and Tourism

Management”, and “Diploma in Business and Inforomatfechnology”, which are accredited by

HKCAAVQ.

While many of these programs are accredited withgHdong authorities, these programs did not

have a formal link with the senior school curriguluThese initiatives in Hong Kong and overseas

have identified CCC Kung Lee College as having ecsization in work-based learning and this

was a key rationale for its success in gaining Qu&lducation Fund project to integrate WBL in

the Hong Kong NSS.

Why is work-based learning being introduced in Hongkong Schools?

In recent years, educational reforms world-wide endreen focused on the contribution of

workplace education, and more broadly, on learrforgwork and how contributes to broader

educational outcomes (Brodie and Irving, 2007; RBeded Smith, 1998; Raelin, 2000). Although



variously described, research and developmenisrfitid have coalesced under the term ‘WBL.

Broader definitions, such as those advanced by 8ea} (2007) and Gray et al. (2004), emphasize

not only work-place learning that contributes te tthevelopment of work skills, aptitudes and

understanding, but also that which contributesntbvidual, social and political development more

generally. It is with this sort broader notion e&ining that the educational reforms in Hong Kong

are concerned with promoting. Through the NSS culuim, WBL is seen as contributing, not only

of students’ work-readiness and their capacity remdfer general educational outcomes to the

workplace, but also their general educational att@int, especially in generic competencies. This

dual role of WBL is exemplified in the Hong Kongusational reforms by the emerging importance

of Applied Learning in the NSS curriculum.

WBL not only provides an opportunity for studentsunderstand future career and educational

alternatives and pathways, and to plan their fustmeies and careers, but also to widen their nisio

and acquire life skills, equipping them to face tmallenges of a changing economy and society

through co-operative and contextualized learningeal working environments (Streumer and Kho,

2006). The learning contexts of formal schoolingl dhe workplace are demonstrably different

(Hager, 2004). Different educational structuresoteces and dynamics are thus called for —

requiring the development of new types of educaliexpertise, guidelines and standards for WBL

as part of the SS educational experience (Brod@ laving, 2007). Different approaches to

providing learning support are called for, involyim re-conceptualization of education as an

activity and a profession (Clarke and Copeland 3200
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WBL is also an educational activity which can bealed in a diversity of different real-life

workplaces (Boyd, Knox and Struthers, 2003). Thiggests collaborative partnerships between

educational providers and employers on a scale adind depth that is unparalleled in recent

educational history (Moore, 2007). Approaches taldshing and maintaining such collaborative

partnerships, and the expertise involved, thus neede developed, trialed and assessed.

Approaches of this sort are necessarily specifigaxicular cultural contexts and traditions (Smith

and Betts, 2000), requiring research and developmerk to be undertaken here in Hong Kong.

Through WBL, work activities become educationdlpwing for the planned and structured transfer

of knowledge and experience between educationtemd/orkplace. This transfer of knowledge and

experience is a learning process in itself, ocangrivhen a person learns to use previously acquired

knowledge, skills or aptitudes in a new situatiBnaut, 2004). To optimize the educational value of

WBL, it is important that it be accompanied by falneducational processes that facilitate such

transfer and the critical reflection that is int@go it: both in ensuring the integration of WBito

formal educational outcomes and in ensuring thesfea of formal educational outcomes to

workplace practices (Gray et al., 2001). The nemdappropriate formal recognition of school

based programs such as WBL in Hong Kong is imporianthe workplace as well as in the

education system. The success of WBL, or otherviissed on overseas evidence means that

formalizing WBL in qualifications frameworks andedit arrangements that enable students to

undertake both pathways in further education angdl@gment are an important conditions for the

success of such programs.



The WBL program at CCC Kung Lee College

The WBL program involved twenty three (23) fiftegear old students from CCC Kung Lee

College who were placed with 15 industry partnerstliree days a week for a period of 15 weeks.

The students undertook a total of 360 hours anddwvgain 9 credits for a level three qualification

in hospitality, tourism, information technology lmusiness.

The students were undertaking formal courses in Dif@oma in Hospitality and Tourism

Management (DHTM), the Diploma in Business (DB) &mel Diploma in Information Technology

(DIT). They were supported with learning materidsveloped by the College which included

Work-Based Learning Program Student Handboakd aWork-Based Learning (WBL) Program

Guidelines for Industry PartnersThese documents were an important foundation fditure

initiatives in the areas of vocational educatiorcareer-related learning in Hong Kong and were the

first of its type.

The students were placed in commercial and corpa@atterprises including hotels, travel agencies,

clubs and retail outlets. The students were asdigneork supervisor in each of the placements and

the school staff. CCC Kung Lee College has spetiaiaff with industry qualifications who

negotiated placements, developed materials arsdtawvith the industry partners.
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The students were formally assessed as well asatedl by the industry partners and were required

to undertake roles and duties which would normbéyexpected in any workplace setting. During

the two days at school the students were debriefedi reflection on their experiences was

encouraged. The students were also expected tolemnfprmal assessment in their school based

curriculum.

Research method: An evaluation of work-based learng

The research conducted by the CLLRD utilized a eanf selected qualitative and quantitative

techniques for the collection and analysis to emdhiat each key feature of the project was

illuminated both from different perspectives and different types of data. Qualitative included

individual interviews, focus group interviews andhregraphic observation. This data was

complemented with a scan and analysis of relatéidypdocuments including government, school

and industry related. This ensured the inclusiod abllation and documentation of major

government and industry reviews as well as collegorts, the mission of the college, and key

meeting minutes. In relation to quantitative dataesal questionnaire surveys were administrated to

the students at various stages of the project eatify shifts and changes in attitudes relating to

work, careers and their response to work-baseditgargenerally. As part of the evaluation

pre-test and post-test surveys were administeretheostudents as well general semi-structured

personal interviews and focus group interviews. paeicipants in the evaluation included 23 WBL

students, 15 industry partners as well as memkepsogect teams from CCC Kung Lee College
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and CLLRD and the students’ parents.

Findings from surveys of student expectations of WB

Pre and Post surveys were administered to the Wigleats to compare the difference between the

students’ expectations before and after their phecgs. The summaries of findings from the

student survey provide an important indication bk tattitudinal shifts, or otherwise that

accompanied participation in WBL. The survey eviddaif the project had either met student

expectations, or not, and was subdivided into ageaof attitudinal statements about their

experience of the work placements. The full redoitshese surveys are in Appendices 1.

The items which students indicated that the expeediad exceeded or met their expectations were

that the WBL program had helped students to;

>

acquired an understanding of workplace ethics;

acquire knowledge & skills in the real work,

provided opportunities for students to learn atibatnature of work,

provided opportunities for students to solve protden real work environment, and

enhanced the independence of students’ pursuit@iledge and work requirements

In terms of some of items that exceeded or met #gectations the students recognized that the

College provided;

>

information on work codes and behaviors,
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» technical and emotional support for students, and

» teachers as mentors were able to help studengfléotron their experiences in work settings.

The items where expectation$ students were not met and there was improvemeaded in the

WBL program were a failure to;

>  be able to apply what they have learned from tesétbanto the world of work,

»  enhance students’ negotiation (between employegerployers) skills,

» enhance students’ competitiveness for further sardy clearer direction for further study and

for work.

Kung Lee College was identified as having an imgoartrole in providing, adequate information

about WBL for students, effective training and sissice for students in the application process and

moral support for students throughout the work @taents. The College was seen as needing to act

as a bridge between students and employers. Tliergti also said that employers needed to

provide relevant information and training about kydechnical support for students, feedback and

suggestions for students’ work.

Interviews with students: The experience of WBL

The focus group interviews with students were catetliafter the survey exploring motivations

and the experience of students. Before the workephent, the students said that the reasons they
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participated in WBL were to earn 9 credits andamgvork experience. They also said they wanted
to also explore the world of work, tgutmp out of the school ferice learn and to experience

things which could not be learned from textbooksd8nts also wanted to build social and business
networks to enable them to find jobs in future. yhad expected that employers would provide

training before the actual commitment to work de.si

Comments from students’ interviews, self-reflectjeernals and final reports illustrate how the
WBL work placement influenced the students. Manydsnts disclosed that they matured after

participating in WBL.

Aster described how participation had given hehméxal knowledge as well as some of the soft
skills that are valued by employers, saying that;
“in addition to learning travel agent knowledge antérpersonal and communication skills, 1
made some friends in my work placenient
Many students found the exposure to a real worlkplad given knowledge about the careers and
jobs that they wanted to undertake. This was espeby Freesia who said;
“l discovered that | was interested in this industegause as a tour guide, | could go to many
different countries and places....| saw some photbEhvwere taken in Turkey, Greece,
Kunming, Taiwan by my colleagues, etc...| felt amarettold myself ‘if | could go to these

places, my life will be wonderful.’
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While this student was enthusiastic the work plaseinmad also given her a more realistic and less
romanticized view of the job;
Although | really want to be a tour guide, | neadthink more about that because some
colleagues told me that they had no time for tii@mily which affected their relationships
with their family”
Many students found the experience of real workagimgg and challenging both their skills and
interpersonal skills. Gardenia one of the studsaid;
“l received a lot of reservation calls on Motheraypand Labor Day. Sometimes | really
wanted to say that bookings were full. However,mihestened to their calls, my mood would
be changed. | would be polite and tried my besnéke the reservation for them. Even if it
was full, 1 would ask them to leave their phonanhar, and | could call them back
immediately when other guests cancelled their keg@ns....I would like to serve them, and
hope that they could enjoy our services and foochemw could made customers felt like at
home, | would feel satisfied
Student claimed that in working in an adult envimamt they had learned they had learned about
their own capabilities and emotions, some like Lo said;
“l discovered my weaknesses and strengths througitipating in WBL. My weaknesses
were that | could not speak confidently and corgidecould not handle problems properly.

However, my strengths were that | was punctuaidork and | am a responsible person, who
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is willing to learn”

Another student Viburnum confirmed this saying;

“Working in the real work environment can gain poes experiences. It is beneficial to the

students. After this program, | became self-comfidend independent. | would join similar

program in the future if the golden opportunity @sup agairi

After the completion of work placement, most studesaid they had learned the daily operations of

the company and got to know about the real worldvofk. They had improved communication

skills, problem solving skills, interpersonal sgjllcritical thinking skills and an understanding of

the importance of having good work attitudes. Fstudents said that work placement helped them

develop characteristics of persistence and patj@asceell as a greater sense of responsibility.tMos

students felt more self-confident in talking witktrangers” and some students said their English

had improved through the work placement experienbey also said they had gained experience in

and working with others and as a consequence #leyhiat they became more mature in shaping

their personalities and in encountering problems.

A case study of persistence and change

Not all students achieved success in the workptasdy and some encountered problems.

One student Bells described how she;

Had encountered lots of problems and frustratidres;ercame bravely which prepared me for

the future..”

Another student, Amaryllis, had a similar difficidtart butwas a very special case because her
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mother did not support her in participating in WBLfirst but she was convinced after a teacher
talked with them about the purpose and benefitgshef program and her mother eventually,

supported Amaryllis’ participation in WBL.

Amaryllis did not have good work attitude at thegin@ing of her work placement. She said she
cried at the first few days of work placement ahd kad one day sick leave every week during the
first few weeks. Her supervisor and manager wetesatisfied with her performances, and they

would have dismissed her in the first few day$d svas a part time employee.

Amaryllis was determined to finish her work placetnéecause she did not want to lose face
among her fellow students. The supervisor and lerager were willing to help Amaryllis to finish
her placement by rotating her to the front offiédter Amaryllis changed roles her attitudes
changed and she performed satisfactorily and cdetpleer work placement successfully. After a
difficult start she said that she learned a lahaigs such as customer relations, communication an

interpersonal skills.

Many students found the experiences had enableal tthelarify educational goals previously only
having low skilled employment. The experience of Mtad facilitated a recommitment to study at
school and gain higher level qualifications to avoworking in low skilled jobs with

heavy-physical-labor jobs after they graduated.yT$ad their personalities had changed and they

17



were better at dealing with problems they encoedteat work and that they had matured and

gained confidence as a result of their experience.

Interviews with employers and supervisors: The expénce of WBL with industry partners

The program leaders, the mentors and the researeigted 19 students in the 13 workplaces
where they were working from March to May, 2010e3& on-site visits served multiple purposes,
firstly, showing support for the program and liagi with industry partners as a way of
strengthening the communication and collaboratietwben the College and the industry partners.

Secondly, it was also important in collecting datathe evaluation of the project.

In Amaryllis’ case, the on-site visit served asuening point which enabled to help her finish the
work placement. The CLLRD research team intervietiedmanagers and work supervisors during
the on-site visits. Industry partners were gengrsditisfied with the students’ performances in the

work placements, even after some initial difficesti

There were numerous positive comments from empdoged supervisors. These served not only to
boost the students’ self confidence, but also twipe CCC Kung Lee College with some positive
feedback. The following is an example from Carlaipervisor in tourism and hospitality;

‘the student was humble and teachable, | had agkenh if | could train another

student placement because the student we had wagsabn time for work and this
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set a good example for other employees.’

Providing placement to the students satisfied maprtant needs for CCC Kung Lee College and

industry partners. The industry partners could tifderprospective staff while the students have

opportunities to explore the world of work in arveanment. The work supervisors/managers had

opportunities to build their training skills thrdugcoaching the students which helped improve

internal training systems. Providing work placerserfior the students also fulfilled social

responsibility and the mission of organizationgiintes as caring institutions.

While these suggest good experiences and outcoones imidustry partners expressed concern that

some students were reluctant to take the initiabivesolving problems and relied on others to tell

them what to do. Some industry partners also esptegoncern that the school timetable had

contributed towards a fragmented experience astiments were only at work on Monday and

Tuesday.

Interviews with teachers: New teaching settings foteachers

The implementation of the WBL was an important eglamof major school reform and was

consistent with the changes to senior secondaryos@h incorporating vocational education. Many

of the teachers expressed concern about extra eam&l Teachers agreed that accreditation and

recognition of WBL in a formal way was essentiattie future success of secondary reforms. Many

teachers saw that WBL fitting into the routine loé tschool was an important issue but some were
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concerned that spending 360 hours for work placémeas too much time for a one year diploma

program. Concerns were expressed over studentslisgeB60 hours on WBL programaind this

was encroaching ostudy time core subjects. There was an impressiantheir commitments to

work placements could place their academic progregopardy.

Support from stakeholders is another important elgnfor the success WBL. Parent attitudes and

support have direct impact on the students’ agittmvards WBL. Some parents were worried

about how WBL may affect their children’s academparformance. They had a preference for

more a academic route which could prepare theld@n for further study. However, the findings

indicated that WBL not only did not affect the 2Bdents’ academic performance. In fact, WBL

enhanced academic performance as all the studasseg both the workplace placements and their

school based program.

Finding appropriate work placements for students also seen as a big challenge. The rewards and

recognition from employers were seen as very ingmbrin motivating them to participate. The

need for people to develop a more consistent viedv a passion and commitment to WBL was

identified as important. Perspectives were conttady with some strongly supporting WBL while

others were uncertain about the nature of skild gtudents required. Some valued generic skills

and others saw specific job skills as important dxerall there was developing awareness of the

importance of WBL. The need to continue consistentl shared vision on this project was

discussed and most of the teachers suggested #sistl in a developing stage. The need for

enhanced documentation and planning was seen astanpin overcoming the gaps in corporate
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knowledge. The importance of leadership at all leweas identified as crucial in generating this

consistent and shared vision.

These occurrences and sentiments are typicalitafd®s in schools undertaking curriculum reforms

and implementing major VET initiatives. Part of ttigallenge of these initiatives was the need to

develop new skills in the staffing profile to buirong communication across the school about

WBL, skills in working with employers and skills ércapabilities to responding to the need for

different teaching and learning strategies. WBLIlelnges teacher centred notions of learning and

required teachers to establish a new relationstiip students based on facilitating learning and

reflection rather than delivering content.

After the implementation of WBL, follow-up interwies were conducted with the teachers/mentors,

the researchers, the external advisors and thatsarereflect the process.

Most teachers believed that the greatest succes&Baf program was that all students were able to

complete the work placement. Overall, the studdrad holistic learning experience and had

developed generic skills and work-readiness skills.

The students had rewarding learning experienceshwprepared them for development from

adolescent to adulthood. The students learnt thly d@eration of the organizations which
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expanded their horizon and gave them clear ideawddk and for further study. WBL also helped

the students find their interests and cultivatemdrttalents as well as building the students’ anade

abilities. Some students were not good at writing academic forms of expression but WBL

provided an alternative platform for them to commeate their abilities and they were able to learn

from the feedback of work supervisors.

WBL helped the teachers/mentors stay connected ththndustry. Some industry partners offered

jobs to the students after work placement whicheiased the recognition of the WBL. WBL also

had an important function in clarifying the directiof CCC Kung Lee College as a specialist

school which provided curricula that had the dumapbases of academic and vocational learning.

Rose said that the main purpose of WBL wasctintribute to students’ whole-person development

through the development of generic skills and teeetbpment of work-readiness skills, aptitudes

and understanding. Moreover, WBL provided an oppuoty for students to explore different

careers, and help them to build social and busimessvork for finding jobs in future. Therefore,

WBL was worthwhile program which the EDB shouldnpote’.

Daisy said that WBL program had;

“helped some students who did not perform so weltlemically. They were able to

complete the diploma program because they partieghan WBL.
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The perspectives of all stakeholders are summanz&dble 1

Table 1. A summary of stakeholder views on WBL.

Stake- BENEFITS QUESTIONS &

holders SUGGESTIONS

Business »  Fulfilled an important social responsibility * Need for Continuity at

Partners e Enhanced internal training capacity in work as 2 days is not
organizations. continuous

e Student's positive performance providegood
benchmarks for staff

e ldentified quality prospective staff

e Strengthenedbusiness-school partnership

e Additional “employee” reduced internal staff

workload.
Teachers e Teachers generally saw WBL providgdod learning e Workloads (for example,
andgrowing experiencedor their students. on-site visit added tc
e The studentdearned things which they could not existing workloads)
teachthem at classroom. * How to conduct
e The teachers also learned something from the stsid debriefing more
which helped the teachers withtheir own effectively?
professional development and ability to * How to integrate WBL
understand the world of work. in other classes/subjects?
Parents Most parentsre supportive because they wanted: » Parents concerned about
e Their students thave work experience the students balancing
e To have the experience help thenfita jobs in the academic  performance
future. and work commitments.
e The students to bmore independent. * Some parents were
e The students tdearn different things and connect concerned abouatigue.

with the society.

Concluding comments on WBL in Hong Kong secondarychools

WBL is a viable and sustainable program which piesian alternative pathway for students to
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undertake senior secondary study. The program hayesl good support from the students who

participated, their parents and teachers as wéle€ollege leadership. The students undertook the

work placements and overwhelmingly achieved botbdg@sults in the technical aspects of work

as well as what is termed generic or employabgkifls. In addition students gained a sense of

maturity and accomplishment through their involveimand this sees work-based learning as

providing a holistic and reflective approach torteag. The WBL program has influenced the

students not only during their work placement, &fter their work placement. Many were offered

paid employment as a consequence of their placement

The response from industry has also been encowragirthey have willingly undertaken the dual

roles of effectively hosting the participants adivas providing valuable support to the students.

Employers have been able to experience first-hdred needs of young people entering the

workforce. This is a good development and has $&Bh provide a foundation of exchange of

ideas. Importantly, employers have seen such ar@mo@s a way of exploring gaps in provision of

on-the-job training as well as fine tuning is sbeesponsibilities around assisting preparing sthoo

graduates.

The students have been able to experience thevoekl of work and gain some on the job training

for an extended time. The occupations have indutene of those jobs which Hong Kong will

need to train workers to sustain a standard afididas a developed community. Jobs in IT, business,
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hospitality and tourism are crucial to the econoarid social welfare of Hong Kong.

The program itself is an important indicator of hsehool reform can be achieved through building

mutually affirming partnerships. The program’s sgx is also hinged on the “buy-in” and

commitment of the partners and the support of gaatner by others through the project. The

response from industry has been very encouragiddhere seems to a sense of good will regarding

this project which suggests that career relatechieg using extended work-based learning could

achieve good support amongst industry in Hong Kibttge program was to extended in CCC Kung

Lee College and also more broadly across the Hamggksecondary school sector.

There are a range of social, cultural and struttompediments which contradict or impede the

potential for work-based learning and these areudised.

The status and prestige of WBL and vocational educ¢i&n in Hong Kong

In general, vocational education is mistakenly s&etow status and a second class education. This

is strongly apparent in Chinese society and culiurere status and education are strongly aligned.

Secondary technical schools are often seen asitiegratudents with comparatively low academic

achievement levels. The students in technical dsh@me seen as receiving less rigorous

mathematics, science, and English courses thasttitents in comprehensive schools. Technical

schools were also seen as working well in prepatfiegemployees for entry-level jobs at a time

when there were plenty low and medium level skiliss in the 1990s. These perceptions are
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being challenged by changing times and developnss as those at CCC Kung Lee College.

Technology and global economic competition hasapst and redefining the nature and character

of workplace and work in the Asia Pacific. Most dayers now demand a stronger combination of

academic, technical skills and technological preficy. The combination of academic and

employability skills makes arguments about divisidsetween technical and traditional education

meaningless. Academic subjects are now requiremhtégrate with workplace needs and to be

focused on employment outcomes for students. Theeptons on the low status of vocational

education at a time that tertiary places are lichittHong Kong is counterproductive and does not

assist student make choices about employment inegfveeconomy. In order to prepare the students

for work, subjects, such as mathematics, Chinese,Emglish need to be both rigorous and also

focus on the skills and outcomes that employergeeip the workplace.

“Learning by doing” and WBL

The nature of work-based learning at CCC Kung Le#leGe has enabled young people to

experience the demands of the workplace “first hamd to challenge their perceptions about work.

It has enabled the assembly of new sets of skiltk @mpetencies as well as behaviors that are

difficult to develop in more formal learning setis;m Work-based learning provides an example of

experiential learning which engages the learnesituimated learning which involves active learning.

Referred to as learning by doing this form of |leagnis substantially different from passive forms
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of learning which are reliant on standardized cuttim, reproduction of knowledge from set texts

and written assessment. Students are often nogedda the tasks actively and the connection with
learning outcomes is often superficial. Recall asproduction of outcomes is often contingent of

high levels of memorization but work-based learnmeguires a new repertoire of skills and

behaviors from students who are required to dematestompetence in a range of different settings
and conditions and to demonstrate these competeregelarly. These new forms of learning based
on active engagement of the learner in authergkstare challenging because they require different
levels of commitment from learners and teachersdeéits need to be fully engaged and committed
to work-based learning as their performance issand of public scrutiny and judgment by a range
of stakeholders. Likewise teachers need to beeaygtengaged in guidance, support supervision and

cannot be reliant on ritualized approaches to nedipg to student needs.

A new teaching repertoire for WBL

Work-based learning requires the use of many ofdlé repertoires of teaching in a very different
setting outside the classroom. The workplace isnofuch more discursive, complex and diffuse
than the predictable confines of the classroomrbahy capabilities that teachers have can be
transferred to these settings. These include dfsski negotiation, co-ordination, observation,
evaluation and the communication of complex infaiora Teachers also need to use pastoral and
guidance skills but often in conjunction with inthyssupervisors. Teachers are also required to

conduct briefings which require different set ofllskfrom teaching in classroom and this now
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means that professional development for teacherseeded to help teachers understand the

principles of WBL and assist them transfer existsigils into the new settings of work-based

learning.

The success of WBL depends on how the school m@atianges to incorporate new forms of work-

based learning. Schools need to integrate WBL progrinto school timetable, but also integrate

WBL into the school routine and curriculum. Rathieain seeing WBL as an additional or special

program it should be seen as a core element afahi®r school curriculum and part of the identity

at CCC Kung Lee College. All stakeholders realideat it was hard for the students to cope with

school work school whilst they are working. Thisang that timetabling and routine needs to be

adjusted as indicated in the figure below. The tlera§ work placement would remain the same but

all WBL students would start and end the workplaicthe same time.

Table 2. A proposed timetable for WBL programs.

Workplace School Workplace School
(first 5 weeks) (half day or 1 or 2 hout (second 5 weeks)

consultation )

CCC Kung Lee College has a task to help parentemstehd the value of WBL program and part of

the message is that WBL prepares the students bmthe“college ready” and “work ready”. The

support of industry partners is a crucial factoithe success of this program and the quality and
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preparation of industry partners has a significanact on students’ experience in work placement.
The nature of the relationship they adopt is atspdrtant because if they see themselves as a joint
co-educator with the College, their role will alduift from being a “boss” to that of a mentor and a
partner. This may mean that schools may have teiggamore intensive training to supervisors,

employers and teachers as well as the emotiongbsugnd coaching for students on placements.

The success of vocational education and work-b&essaing will be determined by the extent to

which government addresses and responds to sothe @sues identified in this section

Part of the success of the NSS will depend on Hmséd elements of the curriculum such as ApL
and other learning experiences, which are deperateidcal design and delivery are supported in
new ways which until now have not been common m Hong Kong system. There is also an
important role in promoting ApL, work-based leaigniand vocational education as an integral part
of secondary school education. The experience & Klng Lee suggests that there are significant
social, economic and educational benefits to gawent, schools, industry and students in Hong

Kong.
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Appendices 1. Pre and Post Test surveys of CC Kung Lee WBL students

disagree
The students' expectatios from the WBL[+ agree Strongly disagreeno comment
module

1.1 WBL programme helps student apply
they have learned from textbook into work
1.2 WBL programme enhances ddmt

vocational skills

1.3 WBL programme enhances students’ ge
skills

1.4 WBL programme enhances stud
negotiation skills

1.5 WBL programme helps students
clearer direction for further study

1.6 WBL programme helps students
clearer direction for work

1.7 WBL programme helps students |
interpersonal skills

1.8 WBL programme helps students ac
knowledge & skills of real work

disagree
+ Strongl
isagree

The students' expectations from the WBL module

1.10 WBL programme provides opportunities for stu
to learn work ethics

1.11 WBL programme provides opportunities for st
to learn about the nature work

1.12 WBL programme provides opportunities for st
to learn on how to solve problem

1.13 WBL programme enhancesd#uats’ competitivene
for further study

1.14 WBL programme enhances students’ competitt
for work

1.15 WBL programme enhances students’ self-condie

1.16 WBL programme enhances the indefence
students
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disagree
Strongly

The students' expectations from Kung Lee College]

2. The college provides adequate information
WBL for students
3. The college provides effective training and hiel
students in the application process.

4 .The college provides information on work cod
behaviors for students

5. The college provides technical support for stisle

6. The college provides moral support for students

7. The college provides counseling for students
8. Teachers at the college lead students teated
their work attachment experiences effectively

9. The college acts as a bridge between stude
employers

disagree
Strongly [Strongly no
[ comment

The students' expectations from the industry partnes
11. Employers provide relevant information aboutkvior
students

12. Employers provide relevant training about wdo
students

13. Employers provide technical support for student

14. Employers provide a safe working environme
students

15. Employers provide work safety training fordstats
16. Employers provide feedback and suggestido
students’ work
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